INFERENCE TRAINING.

Inference training is both a group intervention and has classroom strategies for KS2 and KS3 to boost reading comprehension
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Inference Traini Mg — a reading comprehension intervention for pupils in

KS2 and KS3 who have age appropriate decoding skills but who are experiencing
difficulty acquiring full meaning and enjoyment from their reading Dec 2013

Inference training is a group intervention for pupils in KS2 and KS3 who decode adequately but
fail to get full meaning and enjoyment from their reading. Evidence suggests one in ten pupils
who decode satisfactorily, fail to get full meaning and enjoyment from reading. We also
provide a range of best practice comprehension material and teaching strategies for class
teachers in KS2/Year 7 so that “echoes of learning” occur both in intervention and class
settings so that pupils generalise their skills.

Inference training is adapted from the work of Nicola Yuill and Jane Oakhill “Effects of Inference
Awareness Training on Poor Reading Comprehension” (1988). Subsequent work by Cain,
Oakhill, Barnes and Bryant, 2001 and Cain and Oakhill 2011, shows the key role inference
making plays in reading comprehension.

Inference training places importance on increasing adult sensitivity to the diverse problems
pupils may experience in gaining full meaning and enjoyment from text. Studies reveal that
pupils with weak comprehension skills read in different ways to effective readers.

Weak comprehenders may.. Effective readers

¢ Focus on individual words/sentences * Know that understanding is the goal of reading
e Attach most importance to decoding * Activate background knowledge and working
* Have a passive style of reading memory
* Have lower expectations of text making sense ¢ Integrate information/ideas and make

and fewer comprehension monitoring inferences to get gist

strategies * Have high expectations of text making sense
* fewer Read books and are less sensitive to * Make predictions, ask own questions and

story structure watch out for “answers”
*  Fail to activate background knowledge or * (Can visualise when appropriate

visualise *  Monitor meaning, notice breakdown and use
* Apply less integration and inference breakdown strategies

* Have a less efficient working memory * Read frequently and enjoy reading



A wide range of strategies

Inference training demonstrates key comprehension strategies through “instructional
conversations” in groups to help boost reading comprehension. Through reading and interactive
discussions, the group:

e Activate and apply prior knowledge to their reading and use title cues to predict

e |dentify key words and elaborate on them to enhance meaning, and develop vocabulary

e Generate their own questions and answer them

e Generate inferences and integrate meaning as they read to build a gist

e Summarise a short text extract using visualisation, quick pictures, picto-words and a 10 word

or less headline
e Retell an extract to emphasise the gist

The inference training materials include 45 short text extracts for KS2 and KS3 pupils with support
notes for adults. Many extracts are from recent award winning titles which have been carefully
chosen to contain rich opportunities for pupils to discuss and enjoy. Further readings of the novels
are also recommended using multiple copies of texts so that pupils can apply their skills to whole
texts.

The group intervention involves groups of 4 pupils taught by Teaching Assistants or teachers. Two
sessions of 40 minutes a week for ten weeks-a total of 20 lessons- usually produces significant gains
in comprehension.

Impact

Inference training featured in both the 2007 and 2013 editions of Professor Greg Brook’s study
“What Works for children and young people with literacy difficulties”. Both editions identified
inference training as an intervention that offers significant gains for pupils with weak
comprehension skills. The latest pupil impact data from 326 pupils in KS2 and KS3 shows that
during 14-20 inference training sessions, most pupils make 2 sub-levels progress in reading or an
increase in reading comprehension of 12 months over 8-10 weeks.

Marriott Primary school in Leicester use a range of effective evidenced based interventions
including inference training. Anthony Roberts and Shirley Ledworth work with Y4-6 pupils and
agree that .... “it empowers the children and gives them more control and insight in their
reading. They understand that there is much more to reading than decoding. For us adults, the
training and teaching makes us understand the task of the reader much more. The pupils enjoy
the sessions enormously.”

Millie aged 10 comments .... “I never used to picture things in my head before and now | do.”
George aged 11 says “It helps to show what you have to do when you read, and | like the talking
we do in the group.”




At Sir Jonathan North Secondary School, Y8 students enjoy the small group learning context
and agree that “the talking in a group helps us to read with more understanding and
enjoyment. You share ideas about how to read so you understand clearly and learn from each
other”.

Training for Schools

Eighty five literacy specialists, (some employed by LAs and others independent consultants), are
accredited inference trainers and provide training to schools in England. Training for these
accredited trainers is hosted by the Institute of Education in London and trainers undertake a wide
range of work in addition to inference training. For schools, training is school based and outlines
both how to deliver the group intervention and whole class comprehension strategies. After initial
training, follow up coaching for the group intervention and some team teaching in classrooms takes
place. Training can be tailored to meet the needs of the school and involves daytime and twilight
sessions but allow at least 15 hours of trainer time. Training is particularly effective when schools
identify one member of staff to shadow/collaborate with the trainer to ensure work is developed
after training has ended.

Initial training Follow up training

e Characteristics of reading comprehension | ¢ Whole class strategies to boost reading
and 13 barriers comprehension

e Work with a sample of pupils at the school | ¢ Follow up/coaching for staff delivering the
who have comprehension difficulties/share group intervention
with staff e Team teaching in class trying out whole class

e How to deliver inference training strategies

Costs of Inference Training

The intervention involves teaching 4 pupils twice a week for 10 weeks, so we estimate the cost per
pupil is under £100 if delivered by a Level 2/3 TA or £180 by a teacher. (Adults need 40 minutes
teaching time for each lesson and 20 minutes planning and recording, so allow one hour per lesson)
This estimate is based on 20 adult hours shared by 4 pupils.)

The costs of the training for a group of up to 24 teachers /Teaching Assistants are trainer costs plus
Inference Training folders at a cost of £29 each, plus VAT and postage, (pp for 3 folders £9.04 /pp for
10 folders £14.17/ pp for 20 folders £26.22). Each folder also contains a DVD of 2 lessons (Year 5 and
Year 8.) Generally schools purchase one folder between three staff.




The charge for accredited trainers varies from trainer to trainer, and has to be agreed individually,
but we feel a minimum of 15 hours trainer time is needed per school.

Although the intervention is aimed at KS2/3 staff, the training sections on the characteristics of

reading comprehension and barriers are extremely relevant for Foundation Stage and KS1 staff,
since listening comprehension and reading comprehension is closely related.
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Key Information about Inference Training

e Inference training was highly recommended in Professor Greg Brooks’ study What works for
children and young people with literacy difficulties

e Itisfor KS2/3 pupils who decode adequately but experience comprehension difficulties

e |tis agroup intervention but training includes whole school strategies to boost
comprehension

e Inthe group intervention, 4 pupils work with an adult (trained Level 2/3 TA or Teacher) for
40 minutes a session, twice a week for 10 weeks. (But adults need an extra 20 minutes per
lesson to include planning and recording time)

e Groups that have two sessions a week for 8-10 weeks make an average of 12 months
progress in comprehension age (2/3 sub levels)

e Training can be flexible to suit the needs of a school but allow a minimum of 15 hours
trainer time for initial and follow up training

e Training for accredited trainers is hosted by the Institute of Education in London. Trainers
undertake a wide range of work in addition to inference training

e The Inference Folder/DVD is only available to schools that access the training.
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By Tony Whatmuff,
Reading Recovery teacher
leader, Leicester

Inference training is a group
intervention for pupils in Key
Stage 2 and Key Stage 3 who
decode adequately but fail to
get full meaning and
enjoyment from their reading.
The technigues can also be
used in guided and whole
class teaching.

Evidence from researchers
such as Nation & Snowling
(19897) and Cain & Oakhill
(2007} suggest one in 10 pupils
who decode satisfactorily in
Key Stage 2, read accurately
but are poor comprehenders.

This article summarises the
origing and development of the
intervention and refers to future
plans and research.

In 2004/5 large numbers of
pupils in Leicester City LA
seemed to have acquired age
appropriate skills in decoding
but were experiencing
difficulties with reading
comprehension and enjoyment.

Inference training: origins and development

This was evidenced by listening
to the views of SENCOs,
literacy consultants and class
teachers across the city, as

well as an analysis of Year 6
SATs papers. Schools used

B range of interventions that
focused on decoding but

none that explicitly targeted
reading comprehension.

My role at this time was Wave
3 lead for literacy and | looked
at research into successful
approaches to boosting reading
comprehension. When | read
Yuill & Oakhill's {1988) original
research on inference training

| decided it would be usaful

to trial the intervention which
focused on:

« Elaborating on key
words/phrases

«  Question generating

* Adding a Sentence

Pilat

Initially 20 Key Stage 2 and

3 pupils were sampled to see
what kinds of difficulties
weaker comprahenders

were experencing.

Pupils were asked to read
around 250 words of their
reading book and some unseen
short texts,

Through conversations afier
the reading, | tried to examine
issues in relation o

Applying background
knowledge to text

*  Vocabulary knowledge
* Integration of key ideas
* Inference making

= Ability to summarise

From the interviews | found
that pupils usually experienced
a cluster of comprehension
difficulties rather than single
onas, but that the application
of background knowledge,
integrating key ideas of a text
passage and inference making
were common problems:

In fact this proved to be in line
with fulure research findings
of Yulll & Oakhill (1991/2009),
Cain & Oakhill (2007) and
Cain (2011).

As a result of working with
these pupils, and undertaking
a literature review of reading
comprehension, | made
additions to Yuill &

Oakhill's model,

http:ifreadingrecovery.ioe.ac.uk | 28



Table 1

School Key Time:

Weeks /

MNo. of
pupils

Group Impact

Stage

Sessions
School 1 Ks2 A 38 8/15-24 avarage gain 20+ manths comprehension Neale
Ks2 B 35 8/24 average gain 12 months comprehension Neale
KSs2 c 23 5/24 average gain 12 months comprehension Neals
School 2 Ks2 A g/12 avarage 13+ months Meale comprehension
B
School 3 Ks2 18 714 average 19+ months Neale comprehension
School 4 K52 80 6 [ 16-24 24% made progress
82% made 2+ sub levels
29% made 3+ sub levels
26% made 4+ sub levels
School 5 K53 4 a/8 average gain 4.5+ months Neale comprehension
School 6 K53 A 45 14-16 /16 average gains:
(Y7/8/9) B 48 12+ months RA,
c 23 10+ months RA
{used inference 15+ months RA
training plus {Revisad Kirklees/\Vermon Reading Test)
vocabulary
anrichment, play
reading sic)
Total number of pupils: 326

Activating background
knowledge and predicting,
word definitions and question
generating were incorporated
into the lesson.

A subsequent working day with
five othar colleagues resulted in
‘get visual' being added.

The final lesson components
are shown below:;

+ Activating background
knowledge about the topic
before text reading/later
predicting from litle

»  Word definitions
(vocabulary) and
elaborating on key
words/phrases

« Question generating

= Add a senlence

= Get visual (pupils
quickly draw/write key
words/comments about
text extract)

«  Write gist as 10 word
headline and summarise

The impact of inference training
was evaluated by Jo Puttick, a
tocal lead consultant, using the
Meale Analysis.

An experimental group of 57
pupils in Year 5 and 6 received
inference tralning for six weeks
and a comparison group of 18
did not have the intervention.

On average the experimental
group made 13.5 months gain
in reading comprehension
compared to 4.1 months in the
comparison group. This data
was included in 'What works for
pupils with literacy difficulties’
{Brocks, 2007),

A number of subsequent small
scale studies were undertaken,
including a pllot programme

by Bernadette Hall (National
Association of Language
Development in the
Curriculum, 2007),

The findings were that pupils
with English as a second
language showed impressive
gains in reading confidence
and enjoyment, with average
reading comprehension gains
of 18 months over 3 months,

Belween 2009-2011 further
data was collected for 328
pupils who received inference
training (see table 1 above) in
Key Stage 2 and 3.

= Average gains for 134
pupils in 6 groups tested
using the Neale Analysis
(comprehension) were 13.4
months (sessions vared
from 8-24 over 6-8 weseks)

«  92% of pupils tested
using Mational Curriculum
measures made 2 sublevels
progress (B0 pupils)

http://readingrecovery.ioe.ac.uk | 29



Inference training featured
in Greg Brook's (2013) 4th
edition of 'What works for
children and young people
with literacy difficulties’ and
found inference training
showed remarkable gains in
reading comprehension.

in the |ast 12 months some
refinements have been made to
inference training, both through
working with pupils and due to
the suggestions of Jane Oakhill
at Sussex University,

The vocabulary focus has been
strengthenad using a semantic
framework technique, placing
more emphasis on pupils
summarising the gist of the
extract, Around 20 new texts
extracts have been added.

As 35 Reading Recovery
teachear leaders are now
accredited trainers of inference
training, we are in a position

to increase the impact data for
the programme. This can be
done by using the IDEC site
and/or using the grid in the
manual and sending it to me
for collation.

There are also plans in the
future to undertake further
research into the impact of
inference training and produce
case studies of schools using
the approach.
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What Works for Children and Young People with Literacy Difficulties

Main Conclusions

= Although good classreom teaching is the bedrock of
effective practice, ordinary teaching (ne treatment) does
not enable children with literacy difficulties to catch up
Children falling behind their peers need more help than
the classroom can provide

+« Wark on phonological skills should be embedded within a
broad approach. Phonics teaching should be
accompanied by reading for meaning so that irregular as
well as regular patterns can be grasped

« Children's comprehension skills can be improved if
directly targeted

« [CT approaches need skilled adult mediation to ensure
they meet children's needs

* \Where reading pariners are avaflable and given training
and on-going support, partnership approaches can be
very valuable

Interventions in order of highest ratio gain (RG)

RG of 4+ = remarkable impact
ARROW, Bristol

Inference Training, Glasgow, Sussex, Leicester
Acceleread/Accelewrite in Devon

Eetter Reading Partnership in Tameside

Sound Training

Photo-Graphix in Bristol

Reciprocal Reading

Eetter Reading and Writing Partners in Leicester
FFT, Wave 3

Reading Recovery in Britain and Ireland

RG of 3-4 = Substantial Progress

Paired Reading

THRASS

Reading Intervention

Read Write in Haringey

Reciprocal Teaching

Catch Up
RG 2-3 = Useful Progress
Cued Spelling

Sound Discovery

ENAELE ONE-TO-ONE

Lexia in York/Cumbria/Darlington/Morfolk
Better Reading Partnership in Durham
Catch Up Literacy — national

Toe by Toe

SIDNEY

Reading Intervention in Cumbria
Reading Recovery in London

Publication downloaded at www.interventionsforliteracy.orguk




Contact the National Trainer

Tony Whatmuff

Email. tony.whatmuff@Ileicester.gov.uk

Studdes show that up to 10% of puplls who
decode adequately experience difficutties with
reading comprehamion,

Inferenmca trailning
was evaluated by
Professor Greg
Brooks for the DFE
In 2007 and 2013
arnd found It offered
slgnificant galns In
reading
comprehansion

Infarence training is-a group intervention for
pupits in K52 and K53 to boost reading
camprahension, Inference Training also
prowvides some best practice comprehension
approaches for class teachers, so that
Intervention and class approaches can be
Integrated.
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Contact a trainer for

Leicester City Schools

Helen Webb

Email. helen.webb@Ileicester.gov.uk

Studbes show that up to 10% of puplls who
decode adeguately experience difficulties with
reading comprehansion,

Inference training
was evaluated by
Professor Greg
Brooks for the DFE
In 2007 and 2013
arnd found It affered
slgnificant galns Im
roeading
comprehension

Infarence training 15 group intervention for
puphs in K51 and K53 to boost reading
camprehansion, Inference Training also
provides some bast practice comprehenslon
approaches for class teachers, so that
Intenvention and class approaches can be
Integrated.
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Alison Jones

Cornwall, Exeter, Torbay, Plymouth

alison.jones@babcockinternational.com

Diane French LA Dorset and Hampshire West d.e.french@dorsetcc.gov.uk

Rebecca Shore LA Portsmouth, Hampshire rebecca.shore@portsmouthcc.gov.uk Y Y

Isabel Montgomery Hampshire isabel.montgomery@hants.gov.uk

Louise Zahra Brighton louise.zahra@brighton-hove.gov.uk

Jennifer Harrison Self Emp South East / East Sussex jennifer@readingworks.org.uk

Christine Cork Self Emp S E England, Kent (S E & Maidstone, Medway) target.literacy@btinternet.com Y Y

Karen Akroyd LA London Borough of Merton karen.akroyd@merton.gov.uk Y Y

Katherine Golden LA London Borough of Merton katherine.golden@merton.co.uk

Sue Jamal LA London Borough of Merton sue.jamal@merton.gov.uk

Viv Pratt LA London Borough of Merton viv.pratt@merton.gov.uk

Nafisa Shehu LA London Borough of Merton nafisa.shehu@merton.gov.uk

Sally Wilmot LA London Borough of Merton sally.wilmot@merton.gov.uk

Eileen Pike Self Emp Greenwich/Lewisham/Bexley epike.mail@gmail.com Y Y

Rosina Junco School based London Borough of Newham rosinajunco@hotmail.com Y Y

Joy Olive London joy.olive@lbbd.gov.uk

Rani Saini LA Ealing and West London rsaini@ealing.gov.uk Y Y

Kathleen O’Connor Hackney kathleen.o’connor2@learningtrust.co.uk

Richard Boxall Hackney richard.boxall@learningtrust.co.uk

Sue Shallcross LA/ Self Emp Haringey Enfield Barnet susan.shallcross39@gmail.com Y Y

Anne Davis School based North/North East London, Essex anne.davis@thorpehall.waltham.sch.uk Y Y

Liz Luka North London liz@luka-luka.co.uk

Liz Campbell North London liz.campbell-mm@mottmac.com

Elpida Georgiou North London — Enfield, Barnet, Haringey elpidageorgiou@hotmail.co.uk Y

Caroline MacGregor LA Essex Suffolk Thurrock Southend Herts caroline.macgregor2@essex.gov.uk Y Y

Kathy Ewers Essex Suffolk Thurrock Southend Herts kathy.ewers@essex.gov.uk Y Y

Karen Stanley LA Cambridgeshire karen.stanley@cambridgeshire.gov.uk Y N

Elsa Steel Buckinghamshire, Oxfordshire, Luton elsa.steel@btinternet.com

Sue Tomalin Northamptonshire sue.tomalin@btconnect.com

Sharon Hellyer Wiltshire, Swindon sharonhellyer7@gmail.com

Debbie Miles Bristol debbie.miles@bristol.gov.uk

Jan Armstrong LA Bristol jan.armstrong@pbristol.gov.uk

Joyce Bowley LA Warwickshire joycebowley@warwickshire.gov.uk Y Y

Beverly Brown LA Warwickshire brown.b3@welearn365.com

Kalvinder Bains School based Birmingham kalvinderb@hotmail.co.uk Y Y
k.bains@benson.bham.sch.uk

N Ceirwen Birmingham n.ceirwen@yahoo.com

Tony Whatmuff LA Leicester, East Midlands tony.whatmuff@leicester.gov.uk Y Y

Linda Dawson LA Leicester, East Midlands linda.dawson@)|eicester.gov.uk




Emma Kehoe

Leicester (ASD specialist)

ejk6@msn.com

Paula Burrell LA Nottinghamshire paula.burreli@nottscc.gov.uk

Mia Sneyd Self Emp Nottingham, Midlands msneyd@creativeclassroom.org.uk
Nicola O’Donnell Derbyshire nicola.o’donnell@derbyshire.gov.uk
Alex Grady School based Staffordshire, Wolverhampton, Nottinghamshire agrady@fountains.staffs.sch.uk
Glenys Gill Stoke glenys.gill@stoke.gov.uk

Sue Francis Stoke sue.francis@stoke.gov.uk

Lindsey Howard LA Cheshire, North West & Wales lindsey.howard@cheshirewestandchester.g
ov.uk

Megan Dixon Self Emp Cheshire NW Shropshire megan@damsoneducation.co.uk

Karen Jacob LA Wirral Merseyside and W Wales jacobk@fender.wirral.sch.uk

Angela Fisher

One education

Warrington, North Cheshire, Calderdale & Bradford

angela.fisher@oneeducation.co.uk

Shirley Johnson One education Greater Manchester shirley.johnson@oneeducation.co.uk
Julia Fletcher One education Cheshire, Warrington, Manchester julesfletcher@btinternet.com

Jan Owens Self Emp Greater Manchester & North West jan.ey2p@gmail.com

Ailsa Robinson Oldham ailsa.robinson@oldham.gov.uk

Anne Ashton Oldham, Manchester, Salford, Bolton, Huddersfield anne.ashton@oldham.gov.uk

Emma Willsher Oldham, Barnsley, Huddersfield, Halifax emma.willsher@oldham.gov.uk

Pam Hutchinson Oldham pam.hutchinson@oldham.gov.uk
Leah Freeman Oldham, Rochdale, Bury, Salford, Bolton leah.freeman@oasislimeside.org
Fiona Botterill Manchester, Trafford, Salford fionabotterill@gmail.com

Gillian Crompton Blackburn, Bolton, Lancs g.crompton@blackburn.gov.uk

Tara Chappell Sheffield, Barnsley, Rotherham ecar@acreshill.sheffield.sch.uk

Dee Shenton Tameside/Stockport/Wigan and Derbyshire dee.shenton@pinfold.tameside.sch.uk
Natalie Scott Rotherham natz_6009@yahoo.co.uk

Michelle Entwistle Cumbria, Lancashire, some parts of Yorkshire b18mde@aol.com

Janet Phillips Hull janet.phillips@hullcc.gov.uk

Allison Potter LA Tees Valley Sunderland allison_potter@middlesbrough.gov.uk
Laura Fallon North Tyneside laura.fallon@northtyneside.gov.uk
Gill Kemp North Tyneside gil.kemp@northtyneside.gov.uk

Janet Ferris

Institute of Education

contact tony.whatmuff@leicester.gov.uk

j.ferris@ioe.ac.uk

Helen Morris

Institute of Education

contact tony.whatmuff@leicester.gov.uk

h.morris@ioe.ac.uk
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Pupil literacy?
The plot thickens

I

F¥ H.n';'l.""l-' i [

FROAW MUCH et do you spend tesehing remding
tow hibdven w'hio can already reanl? As edegsmtbion
prborities go i ey seom very low down on o
vy lomg “ro o lst, Bt in the US there (809
s fon extond highelevel remfing estroction
lnio secordary sclools,

Whike resclibing children how (o read is o oy
linsle Tor deneebvisrs cending with fioe, live- aml six
yisrolds, onee pupils hove moved from The Car
ive tlee Har po The Wisd i e Willsios, e Toews
Iy ehiesm shifis from barndng toorewd o reniling
les lesm

Bt the Allianes Tor Exeellent Education, o 175
campaign group with' the maotto “eversy chitld a
grodumte”. argues Ut while sscondary teaehors
nessl pol preowide basic reading imstraction, sub-
jeet teschers showlidl be teachilng the ey

s

LASPrO 25 JANUARY 200t

Learninag fo read may evidd ol primarig ik for e hest

needs to be ongoing, Helen Ward discovers

sbills thot e essentind (o moster their specioliy

“A foundation doesn) mnkes o house,” argoe
Balpel Heller and Cynthia L Greendeaf in the
AMlanee's. report Lideweey Pnstrichion {n the
Comtent Arvees, “nnd besic skifls don’ il for
high-leve] compertenes. Without ongoing litermey
it rotion, sdudonts who ore Bebhind i remwding
when they emter the middle grmles likely will
niever cateh upe And those who dooresd and write
i gormade level can casily bocome 1= or 18yen
ok wyhies stragmbe o mderstand their textboolkes.”

Thelr report points out that whille more Tuelp (=
newe bingt given to sdolescwnts who ame olwi
ously strugeling with Hoeraey, it still leaves them
aliwrt ol thee hilgher level of Uersey geaded 1o
sucveedl in post-18 edocation

Cromerie  comprelension. strateplies, sach as




fi

reviewing the veesbuldary i the et befone
rling. making modes and summsrtsing a1 e
avarl, s takor n student ondy =0 fag 1F sbedeits
are expectsd (oo produce  high-quakity  work,
tenchers shoubl belp thean 1 Become comgis-
fert ol reuviling diffenlt texis i e el Yet
thar gotiveies sy tust enchons expeertise i thiske
sulect afvhs cad b oocurse as owell as o e
118, as they ci nssame that things are asabwvious
T ivierypone else s they wre Lo thenselnes,

The authors comchodis "Laerscy  makes i
possible for students to master the disciplines
and benise each discipline has it own knds of
litermey, the next siep Tor deese working 10 i
Pt mdobescent lleraey msbrctbon st be o
integeme the teaching of resding and writing
imnre Tudly o the mendembe combonl aneas.”

T cmmmon core standnrds, which huve been
acligitend i A6 U5 stotes, sef ool what peding
skl wee required ot just, for English lessons
bt across history and socinl studies, scbemres
gl techiueal sulipeis. Studenis aged 11 w0 14,
Tow exxcnmmpabie, e yocpeetod to show that they can
distinguish  hetween Dt display  Pessoneg
Junclggeameerit Pemetd on pesesrch findings mi speec-
ubiite: alsoud m pieen of wkt. Reoading so dds Tevel
i il jusd albwoug Lhe words, i@ alsost discoves-
g trvemndng - bl is that so differest in prinay?

The simple view

In: Enghasal, thie most widesproad misdel of how
e pvgi] b e “simphe view of pealiog” dentiibed
by Phatip Gy s Wikl Toremsior i 1RSE and
imelynded in the 2000 poview of the eaching of
erly readding by Jim Hose. Thie pooded shows twao
et — dhecodiing and cotipreheision - ol ks
dlerprbeteted s i crons with comsprehisnsdon an one
ks ol diecoding on e other, The mview resee-
o pieled Dt Bugehy epuuality systemmatio synthetic
phoaibes b tonght diserotody and as the primme
mpgrroachs b beaening o dhscabio 1 bed s Ladesir
grverneit loomake phomles. masdatory, The
einjleas on phonies has slnee been stepped up
by the evslithon goviernment, which bnsdiosd a
plaosbes bost b (e o of Year 1.

Bt the Rose peview was abogl mone (hian
ntoaikes: it podndied oud that while ihe siwple
Wiew sl oul separale diiensions of reodingg,
bty wete wssential I stated: “Teachers alsn
nesel By B BerestigEht i Lo elistie wiith prsesarch o
reacding comnprehension. As reading comprobien-
sacuy ows pow B sbiown o depend ericlally on
lannguage cospnpsrobemsion, beachers alss peed 1o
have gooad knivwlodge and pndersanding of aral
lungnage . dievelopmant. and of ways Lo foster
Languste comgpebisssion,

Cireg Frooks, paolssor eomaerions of eduendgon
b e University of Steteld, |s about i ik
the foaurthy asclithon of Wit Warks e Pl vt
Firermey TN flicoliies,

For the 18 and 206062 oitions, e had ol
cimprehension skills o b the most andes
ressinclived wnen ol all spects of remding, but by

The ultimate

wiim of res

omprehension

Yubll and Janve Cakhill
(Cambridge Unlversity
Press, 1997). (Dats
show hesitation, words
in brackets show belp
glvan by bester.)

“Lianme: Jokbn and Ann
were lishing. Sunday -
na ~ Frid- Saturday
(suddenly) suddenly
They heard a — (splash).
A . (woodman)
woodman had falien
nte th .. kg (ke
lake, He could not swim

for he was -, thart) burt.

Thae childeen - iried 1o
pull him ouf Lashare)
ashare, He wan foo hurr
(heavy) hesvy. Tien
John and . John had
tha (held) hald ~ na,
hang on ~ John held the
man's. hand (head) head
againgt (sbove) sbove
waler - docsn't make
sense, shove water, oh
yuah it dees - and Ann
ran for halp,

"Natalie: Sobhn and Ann
were fishing. Suddenly
they heard a splash, &
wepodenan has fouwnd
(fallen) infa the lake, He
could not swim for he
wias hurt. The children
tried to pull him a...

shore. He was 1oo
heavy. Then John keard
(heid) the man's head
albava 1he waler and
Ann ran for help,

“Lianne made 10 errors
and, based an this test,
v fending dge was six
months below her age
Natalie made twe erran
and had & resding oge
one month above her
age,

“Then after reading the
passage the text was
remaved and the
children were sthed
questions about what
thay had |ust read.
Despite har halting
pronuncigtion Lismnne
gives an stiepiable
answar for sl bul o
qQustion. Natakie's
Tluency is decuptive:
although she
remambers same details
ol the stary - what the
children were doing and
why they coubd not pull
the man ot = her other
answers ane either
failuses 1o remember or
eonluied canlabulations
imixed with epetitiany
of fragments af the
wording. Har
comprehension age

i 1 months balow bher
chapnological age.
Llannis s just abowe
average for her age™

20 JANUARY 2010 (OSSP O




: \d -
dagogy
proped:
: -
milﬂ' e Tuud been o profifemtion of eesearcl
il e eomchichd: “Frone (e evjdepce pow

Heller, R. and Greenkeaf,
| EL Literacy InufrcHion
in e Confent Areas:
geting to the core of
middle and high school
impravement [ARlsnce
for Excollent Education,
2007,

Roas, | independant
rewiew af the heaching
of early reading (DFES,
D006}, bit ly TDusl

Brooks, G. What Waorks
for Pupils with Literacy
Difficities, 3rd adn
{Natianal Foundatian o
Educntional Resasrch,
2007 hithy/ROYwAT

Ovait Mationsl Curricuium
docurmernts for primey
English, mathematics
and scipnee (DIE. 20770
bt Lejrad

Teaching Reacing in
Evrope: confes iy
poalicies and pracrices
{Eurydice, 2001
hityfZyMiTex

Teachng Children o
Read (Mational Reading
Panel, 20000,
bitly/BIwmUy

Gamze, 0. of al, Reading
Fiext impact Siudy
(ol Center for
Education Evaluation
and Reglonal Assiatance,
Inaritee o Education
Sciences 20083,
Lusa.gov/SmIWCE

Blancarosa. G, and Snow,
L.E Reading Mest &
vigion for action and
regedich i midale ang
high schon reracy,

2l =dm (Aliance for
Euncwllent Education,
PO040

PIRLE 2077 International
Rasulty & Reading
(Bostan College, 2001
bt/ Vng bty

avidloble § com detinitely be dediesd  tha
childron's |'ur||pn—|]||.l11_l.‘.|1:u|.|. sleillx ean be boosted
by sudtnbde tearhing "

Che oo the progromumes Dighlightod oo soody
for Wit Works is imference trainkme o short
intervention almwd ol key stage 2 gad 3 pugils,
which was develogusd by Tony WhatmudT Fvery
Child a Reswder teachir leadir for Lelcester Oy,
based o the wo kool Professor Jane Okl aned
e Nicola Yuill of the Unbversity of Sussex,

Whatrmufl says: “Weak comiprehendors and
strong comprehendess ame reading in dferen
ways. Wenk comprehenders o foeusing o
decoring: they are pol activeting their back:
ground knowlsdge, oot boilding the gist of a
Phece, ot making inferenos

"W pend et phonies fenchingt, but childnen
sy pipil v b able 1o make meaning as ey
e wesdiens. They nesl (o be aware of ermirs in
Ui decoding. Thie altimatis aim of resdbig is
vonmprehaemsion *

The nferesce tndning iiervenion ihewe b
i Letoester oonsisis of 0-mimite  sessdons.
twice b werk over efpht weeks, Cldldeen g
tanght in grompps of foar, There are flve aims
hisossing  vocabulnry. meclivnting  backgrom]
ki lesdgge, mmbcdng inferences, intograting md
Ik erwsandng and promoting enjoyment of
rewlingg Daring the bterventbon chbldeen miake
abowt 1.2 monihs of progress in oonprehension,

Tt hiemrs ehoesis froven 45 Gests o e sessdons
are stpaetunsd a8 comversalions thal inclode n
nribser af aetivities. Chilldren eaele words ihey
are vy of and B phesso or word is elabormied
it Fioe dvscsumvigobe A DElly “howls” [ could indicare
that Billly is 3w 0§ yenns oddd. Diher activitles
il writing s lendline Tt encnfisulatos (e
Wy s ol this story and drvwing a Pleture

Weak compréhenders
“Heranse teachers wre good somprebondens thasy
dhom't thinde albout bow toode i, WhatmulT says
“Thesy Hervea't g (e semsitivity to the barders
thnt sope ppils S, This trring builids up sen-
sitivity to the Type of difficuliies papils can have
“Weak comprelwnders dom't lnow thiey lave »
prmblem. IF your viston 8 blurey Dol youcoe al-
Wiy had shory sight. then you think whng you
mev s pormal. Becanse weak comprehenders
Ihave neser really gob te Dol ovessage, (hey don't
recdise they are mossing things. ALl they ander
stamid B ihuat 1oy dhisn’ emjry rending books and
thomefory they read less. Onee iey'vie dane this
cvnirse, Femling beeomwes exeiting for ten, A b
oof souchenites have seiod that Before daey did it thisy
mver gt pbetures o tholr biad when they wers
remibing 1s sl intesvention, but it seoms o
Ire eonaghy 00 eoentibmake e wily ey el ”
The programme s due to go nationwide, with
trmiring days planmed (0 London ol Manehies
tor this spring.
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€ agherrine Stretton, heord of Mardon Primry in
Lvbrester, has introdoeed the intervention bt
s vses the h‘t'hrrll:||1|.'s-| neroes Years 5 opnd 6
with books sich o= Private Poseefid and Wi
Hewe byt Michssel Moo, She savs:s “Ir hs
chamged children's appnoach 1o remdimg. A lot of
InFerenee tralining is alsoal st Wrpdng when yom
o't read for mispnliag wed ying seriteghes G
Hrchimg out whikd words moenn. O children o long
e ago wonlid realise they didn'i know noword
Tk o't stogy dr Wik they sioald Ood our
Bait pow the clidldevs huve (he sbdlls 1o work oot
(hase b spuéstions and infer whst people are
mepnlng or what the sithor |s trytng 1o pon my.”

Resling comprehension is already part af the
iablonal eurrienlum and Feialne othe [
pomeild naw primoey careieulam e 2004, Thae
drafl cibks For children in Years 3 amd 4 (o bse
taaghi to vrsderstmndd wing they el by droowing
Infeyences, prodicting what might happen, e
ealling wnal summuarising, and ciscussing words
il plumses that chpbune bk bmeasnnton.

Bt report from the Eoaropean Comnission’s
silurution  Information networle Burydics an
romding [itesncy, Toacllog Reoding in Ewrope,
pilsbistiodd Tt feinr, soys resdlng comprehensbon
B Bwsing reeglicted amd that encomrsighng pupils
tey pien] e pleasurs - which s closely linked (o
renching sttindnmesil — depenils upon i,

“Heautings for pdisasure s ol efoiEh - o pewars.
tess  of  elfectve  remding  comprehension
strptegies s also essential,” the Ewrydics report
statei “Therefore, when boys enfoy ook
reti] liverses mutsrizd sondd sdopt cending compre.
liepsion stentegies, they can atain o higher bievel
of performance in remding Qo plels

“Similarly, dissdvantaged stodents who reoid a
diverse rnge of toscts o etngiloy eTective mod
g straleggles tond bo peeform well i vemding”

In the US, tenching meding comprehemnsion
was g o thae Nisbininal Hending Panels messom-
mendntinns in s 2000 report. Teeeledfog Chiibifern

&



ey Nwaaef, Thidt soapue ssgisct i s vl recisven Ll
e ol Of adtend o as ddecoding

In thie 1S the NRP e frcart vk b thaes 51 Vikhbicnri-ae
wiar Headig Pt grant programime, which
ilisitribvated fumndds Lo sehioods I Erailinking miwd me-
sues Wy Bve ey areas phonemde asaieness,
phanics, vocabnlary, Ooency and comprthin:
it Bl an evplunibon, o 2008 Toe the National
Center for Edocation Evalition and Begional
Asssistanes found that whibe there had been o
pamstive nipact on deooding skill, there was no
gt o Gmprelwnsbon

Loy thweir 206G regaont. Beveding Neet, Caitherine
E. snaw, Henry Lee Shattuel profiessor of eihuca-
i ai Harvard Gradusie School of Edvcation
mned Gidna Diancaross,  assistanl peofessor of
educational methodology ot twe University of
Oregons College of Edocation, say evlucators
it evesare sdegute ongoing Biermey develop-
et which includes teaching comprelension
skills vy sidilesacents i pov-adolescenis

They stater *11 s clear thad getting third grders
Loy pegl ot e Jevel Bean importans and chal
lenging sk, But mary exeellont Udrd-gmde
reindders will Pabter or Gl in lader gracke peadembe
sk i i temching of teading s neghectod in
thae madelle el seeomdany grades.”

Fastermg motivation
They slso: peoing ool vt motrvaliog beooiiies i
Issdine aurneng aldier ||ll|.ll|:- by wh}' TR
st skilled romders and wrtlbers i nol, progress
in '|I't'l-'lrl'\.5ill.'_‘| schcols.  Profssar Soow  and
b Plimnssiros sugigest that students stoabil be
gived moime clice - pehaps bodl-inindependent
reading the, comman o primaries bat often
dripped For older chilldren

Mestivatbon hos heen an bssue i England, syen
o prunaey lovel Thee 3006 Progress in tems
thowul Mending  Eilermey Stly (Pirls) cissed
comeern when it reveabs] pod only thust aghleyve
et sewires husd nllon bk tha pragels o Eoglsnd

Dl Jasss peesibivnn steibnncliss dor rembing thai IviEM Ty
oeher ceanmiries

Thr bistiosd Pirks pwprort, pishlislied in Novesnber
201, revealod that sttitodes are now improving
vt just - por et of pupils saviog they “stromgly
angeretsd™ Wil reading was boring — il froam
By e oent inc 2006 And achievement, his risen,
towo, Elpgdland rose from o 15th place b B0t in
rending achievement overall, nd aver the sione
purrind] e 105 powsee froain 04N bo 620

The survey also assesses Tour different com
preksssion skills In Englam], seomns on meading
4'1!I'I]1H"h|'ll|:'lllld1 wire slgnkfleanily higher in 2010
e 2006, In Eoghand amd internationaily,
I achimvement of iluplj:\. whan l,n'ﬁ.;qu bern
Ing a ramgs of reading skills varfier wos igher
Lt W mvoerage pedubevetmend of s wise were
frtrochpeed to thee shalls lager,

Profi=sor Dominie Wyse of the lnsilinie of
Balueaitlon, Unlversity of Londoo, and co-mihor
of Tha Eandy Liveroey Handbonk, savs that o
of the diffienltios in hlghlighting the bmpornance
of reading compreleasion s that it T bosn
sevn s sommething thal i dogee .:||ﬂ|'|.'||r|-u|:|.|rp|I

Fler sayme 10 15 abisoliedy brose byt vocite
iy sl resaling slalls grow ihrowgh momne d
e reackbng bt that is ot saving that all iepch-
ers need o o, o chillilron can dedodes, s
expeise Wi o books. 1 ks o perfectly goad lliea
e develop compirehemsion and 10 plan aetivitios
b i Terenl saahjeer iwvss — history, st o)
Breograpy - t oncrarkge conpmslivnsion,”

Ehnt youn chon't geesd to wanit o ekl (o chdldinen
abwuit comprehensbon skills: predictiong what is
going L happen In a story, suammacising nil
Infereacs can @l b choewe Dedore praoiies -
g Deegrines, “Uhilddeen engimee with test, with thids
e e the neanes of objpects, befome thisy go
oy sehonl,” Wyse siys. “They are pxpeosed
senlences, parmgrngiles, books: | selieve literacy
should be poeght  busically by the contest
nppronch 1o beglins witly wisle texis, sl v
tise (i experences the child has hod G commect
e pavrrmtive with (hedr lives”

Headlng comprehension is abirmeing iniemst
froan pesoprchers  and | politicions.  Besennel
aboses Lot o0 can bngreve childen's Ity
skills il wuch skills e supporis] it Tower
secondiry, . Comprehension skills can giso be
taaurghit egirly el some aspects, such as vocali
laury, e begin evien hitore reading staris

Whert Works author: Brooks says "A b
vowenbulary &5 ey indicaton, in et a poodiceior,
all cotpprelivnsion. There are highly ieaglnative
preschionl progouennes for ages. 3 o 6 and gt
will bevve e loniiediage poy-odT in esrdy learming
of remding amd spelling.

“The didegs thust Jion Rese was trving To ged ol
20006 — e ressding {5 bulll on o ochness of spo-
B linguage — was bost sight of shimnost st onee
What I asletiticasd Lo plusrdees stonald be the gse
0l liosts of jmuginatie langnage, which should
harve st erphasis e (s fan of reanding,”

RECIFRO

TEACHING

Reciprocal teaching s

& mathod deskgned fare

pupils wha fypically

scode in the bariom

third of standardised

reading medsured
The teacher modehs

fout critical strategqies

& Duvationing: poss
quEsiurm based on
& portion af Pext Thik
grewp has read, elther
alaud ar gikentiy

& Clarifyung: resclve
vonfuiions abouf
words, phrases or
concepli. drawing
ol Hhe fext wihen
possibie

# Predicting: suggast
what will hagpen nest
in tha fosk

® Summarising
wum up the content,
dentitying the gy
af what has been
read aned descussed

Saworw Fabnaa & tirrrmeets. SN[
raaad g Bty s g |

: Further reading
Lk

Kispal, A. Teaching
Inference Skills in
Reading (Maticnal
Foundation for
Educatianal
Research, J008),
bitdy/UN PG
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Further reading about comprehension

Almasi, J. F. & Fullerton, S. K. (2012). Teaching strategic processes in
reading ((2nd edition). New York: Guilford Press

Cain, K. (2010). Reading development and difficulties. Oxford: Wiley-
Blackwell.

Cole A.D, (2003) Knee to Knee, Eye to Eye Heinemann

Keene, E. O. & Zimmermann, S. (2007). The mosaic of thought: The
power of comprehension strategy instruction (2™ edition). Portsmouth:
Heinemann.

Kispal, A. (2008). Effective teaching of inference skills for reading:
Literature (google and on net) review (DCSF research report 031).
London: DCSF.

Oaknill, J. V., & Cain, K. (2012). The precursors of reading ability in
young readers: Evidence from a four-year longitudinal study. Scientific
Studies of Reading, 16(2), 91-121.
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Tovani, C. (2000). / read it, but | don't get it: Comprehension strategies
for adolescent readers. Portland, M E: Stenhouse Publishers



lllustration of Training Model - | —
: s
] wts
Key Features - B
e Around 15 hours of trainer time, incorporating both initial and follow ‘_-;_5---_"';:

up training e ————

o Gather sample of pupil profiles with 1-3 staff

¢ Involve a “link Teacher” who attends all the training and coordinates
ongoing support

¢ Include training for the group intervention and class strategies for
teachers

Closing the Gap Model used in the National College/CfBT/Curee/University of Oxford project
2013/14 and 2014/15

Pre training model agreed with school/arrangements/roles and timetable agreed

Day 1
10 30 start | Meet with Head/SLT to check overview of training
11.00 Trainer models using the profiler with 2 pupils. Link teacher and staff who will

teach the group intervention observe.

Filming a few pupils can be powerful (or include sharing DVD clips to promote
discussion. A 4 DVD pack available April 2014)

Staff try out profiles and work with pupils

After lunch | Continue with profiles with above staff.

to 2.15

215 Meet together to discuss emerging issues/select one or two profiles to share
at twilight meeting

3.15 90 minute Twilight Characteristics of comprehension/barriers

Before Day 2, Link Teacher shares more profiles with staff. Staff try profilers.

Day 2

10.30 start | Trainer begins group intervention training (with Link teacher) Parts 3 of
manual to end

lunch
pm Initial Training continues and completes
3.15 90 minute Twilight 2 Strategies to use in class

After Day 2 and before Day 3, some options are... Link teacher shares parts of inference lesson with
staff eg DVD clips of lesson/shows structure/staff have a go at a lesson with staff trained on day 2
leading groups. Link teacher organises group intervention arrangements. Group intervention
starts/link teacher supports

Day 3
Day 3 needs to be tailored around the needs of the school but should happen after group lessons
have started and include observation/feedback of group lessons. Possible structure...

9.00 | Discussion with link teacher/staff teaching group intervention

Observation of group lessons eg 3 TAs teach groups in same room simultaneously
and trainer/Link teacher observes/feedback

Observe/team teaching in class with staff trying out strategies from Twilight 2

3.15 | Use of DVDs(4 sets) to promote further discussion
Meet with link teacher/SLT to action plan




Resources available for accredited inference trainers

1 New trainer CD (Nov 2013) with PowerPoint of Nov 2013 edition of manual.
Also contains pdfs of slides to mail to schools accessing training.

2 Two DVDs (plus notes) showing examples of whole class comprehension
teaching (Read Aloud Think Aloud) plus CD of white board materials.

3 From May 2014...four DVDs of pupils in Y4-8 reading and talking about texts
and reading strategies.

4 Single DVD copy of 2 inference training lessons (same one as in new edition of
manual)
NB

Iltems 2 and 4 can also be purchased by schools accessing inference training from
accredited trainers (tony.whatmuff@Ieicester.gov.uk)
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